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I. INTRODUCTION/ RATIONALE
Colegio de San Juan de Letran (CSJL) is a Catholic institution of
learning that is centered on a Dominican community that preaches
Christ. Since its founding in 1620, it has remained grounded on its
educational philosophy of “Preaching through Education” that is
highly imperative in forming Letranites in accordance with the ideal
of DEUS, PATRIA, LETRAN. To this very year, on its quadricentennial
foundation, the Colegio remains incessant in taking creative moves
and innovative shifts in its effort to remain relevant and responsive
to the changing nature and environment in the country’s education
landscape so as to maintain and sustain it, being a strong and
effective avenue of quality education right at the very heart of
Intramuros, the walled city of the nation’s capital, and in the
frontier lands of the valiant province of Bataan. In keeping with its
promise in providing sustained quality of teaching and learning, it
adheres to the new Education 4.0, which involves technological
capability and competence in the execution of the teaching-learning
process more specifically in defining more appropriate needs-based
adjustments in curriculum planning, pedagogy, and assessment.
Cognizant of the 21st Century Education framework, LETRAN
continues to embrace a technologically driven culture more
particularly in its methodology without totally disregarding the
essentials of traditional teaching-learning platforms in molding its
valued students to become professionally ready for a relevant role in
their respective communities and the world. With the advent and
subsequent proliferation of current issues bearing serious health
concerns as a result of the unprecedented COVID 19 phenomenon, the
education sector and learning organizations have started to think
about possible and highly doable measures on how to go about with
the needed delivery of education services to students without
compromising their health safety. The pandemic situation has
generally brought us all to information and communication
technology-dominated environment. The use of online technology
and other social media platforms has become more and more evident
in dealing with day-to-day life requirements. Apparently, in the
context of education, e-learning technology has emerged to become a
focal instrument in developing competencies among learners across
different curricular levels.
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Considering the current scenario and the challenge to embrace the
“new normal” environment facing the education realm, LETRAN’S
academic community is tasked to adopt a transformative teachinglearning process that is flexible, adaptable, and agile in context and
in practice. It, therefore, mandates the institution to have a wide
range of flexible learning opportunities to all students and to
consider how best to address the needs of the learners in meeting the
learning competencies per curriculum level. The big challenge rests
upon the faculty members charged with translating the curriculum
via instruction through the use of developmentally appropriate
pedagogical techniques. According to the United Nations Educational,
Scientific, and Cultural Organizations (UNESCO), Asia Pacific
Regional Bureau for Education, “student education will depend on
teachers keeping up with rapid changes in technology."
With the Department of Education (DepEd) and the Commission on
Higher Education (CHED) intention to move education to a flexible
learning environment (FLEX), LETRAN introduces its Flexible
Learning Program which will serve as a framework in its
instructional delivery platform.

II. GOALS AND OBJECTIVES

Letran’s Flexible Learning (Let’s Flex Learning) Program is the
institution’s response to the urgent call of shifting and diversifying
its instructional delivery platform in accordance with the requisites
of the government's “new normal” environment. The goal is to
provide Letran’s academic community the opportunity to re-think,
re-imagine, and revolutionize its teaching and learning paradigms
toward a more creative, innovative and contextually based learning
solutions that hopefully would better respond to the current demands
of quality education environment.
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It hopes to attain the following objectives:
1. introduce a framework that will serve as a fundamental basis in
the observance and use of blended/flexible learning modality;
2. provide clear-cut, consistent and appropriate direction in
facilitating a more realistic and enhanced instructional delivery
through the use of synchronous and asynchronous modes;
3. promote “digital fluency” in translating curriculum to teaching
and learning activities and in designing corresponding assessment
tools and techniques;
4. create a “Learning Partnership” between and among the students,
teachers and parents towards a better coordination, collaboration
and communication necessary in achieving a more productive and
effective learning process;
5. offer a dynamic, yet consistent and simplified approach in the
choice and use of flexible teaching and learning methods

III. THE FRAMEWORK FOR LETRAN’S FLEXIBLE LEARNING
PROGRAM (LET’S FLEX LEARN)
The development of Letran’s Flexible Learning Program is based not
only on the current socio-economic context but also on certain
philosophical and conceptual underpinnings that have been put
forward by some authorities in an effort to create and establish a
more intelligible understanding of flexible learning.
Flexible learning is both an educational philosophy and pedagogical
approach both of which are concerned with providing learners with
increased and guided choices about where, when, and how learning
occurs (Shurville et.al, 2008). Its philosophical context is drawn
from the principles of constructivism, open education, studentcentered learning, deep learning, and accessible learning structures
(Hart, 2000). As a pedagogy, flexible learning can be understood as a
continuum of approaches in terms of time, place, pace, content and
mode of learning. Its main thrust is to provide learners with a wide
range of opportunities and options and enable them to have greater
control over their learning through a variety of learning modalities
and interactions.
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How flexible learning would impact on student learning and the
quality of that learning experience constitutes its major concern. It
puts greater emphasis on improving learning outcomes and
optimizing learner engagement through a variety of appropriate
learning techniques and approaches.
Letran’s Flexible Learning Program (Let’s Flex Learn) is an
instructional delivery platform that offers an approach to the
integration
of
traditional
classroom-based
teaching,
online
education, blended learning, and even distance education through a
variety of educational pedagogies in ways most desirable and
appropriate to the needs of students and their changing environment.
Basically, it features the general elements of flexible learning
environment commonly described and discussed in most of the
literatures on flexible education such as but not limited to time,
pace, place, mode of learning, content, learning style and even forms
of assessment, the choices of which must be made within a
framework that maintains sound and consistent academic standards.
Highlighting the framework are the three important elements of
blended flexible learning, namely, a) connection, b) content, and c)
context (Adams, 2020).
1. CONNECTION refers to the flow of the learning process, a means of
interaction to actively engage the learners and keep them “ontask” which eventually paves the way for them to maximize
learning even outside of the four corners of the classroom.
Connection is classified into:

● On-site

– this is interaction within specified, well-defined
physical spaces. It involves a face-to-face teaching-learning
process with its accompanying face-to-face instructional
supervision. It allows the students to visit the school premises
and avail of its learning resources and facilities. On-site
connection is a combination of both traditional and mixedmodal type of teaching methods and strategies that proved to be
effective in the years passed. Some of these include:
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Laboratory Instruction/Supervision
In-Classroom Lecture and Collaboration
Group Dynamics (limited participants)
Short time-bounded discussions and observations
Significant consultations

●Remote – interaction in the teaching-learning process is done

through non-physical means. Connectivity may be through the
use of internet-based mechanisms such as email sending and/or
submission through digital learning platforms (i.e., Google
Classroom, Schoology, Edmodo, etc). Remote learning employs
off-site
teaching
methodology
in
which
it
can
be
simultaneously performed with the faculty (synchronous), or
may be in a self-directed pacing by the students with minimal
faculty consultation (asynchronous). Remote learning is a more
creative and enhanced way of cascading new knowledge, skills,
and competencies to the new “digital learners.” Below are some
of the suggested methods for Remote Learning:
Learning Management System (LMS)
Video Conferencing/Discussions
Directive and Clarificatory Teleconferencing
Interactive Online Collaboration and Discussion
Chat Share Dynamics
Radio Broadcast Learning
Television Broadcast Learning
Deliver-on-Demand Learning Kits/Learning Packets
Virtual Learning/Educational Resource Supermarket
2. CONTENT – refers to the substance and/or modality of the
teaching and learning process. It describes a method where students
unfold and explore each of the topics in each course. It is facilitated
and supervised by the faculty either simultaneously or not with
regular consultation. Content element focuses on two modes:
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● Synchronous

– refers to a mode of teaching-learning that
encourages the simultaneous learning process by the students
and the faculty. This mode requires connectivity through digital
learning space. It is highly encouraged when initial, critical,
significant information should be cascaded to the students in a
direct, specific, and clear manner by the faculty. Some of the
methods under this mode include but not limited to the
following:
Video Conferencing /Discussions
Directive and Clarificatory Teleconferencing
Interactive Online Collaboration and Discussion
Chat Share Dynamics
Actual Online Consultations/ Advising
Live Webinars/ Discussions

● Asynchronous – refers to a mode of teaching and learning that

utilizes a non-simultaneous learning process, guided and
monitored by the faculty. In this mode, the student experiences
a self-directed learning pace, independent learning, and
critical thinking as he/she goes through the learning process
which is subsequently validated and monitored by the faculty
in-charge.
Considered
as
a
significant
component
of
blended/flexible learning especially in Higher Educational
Institutions (HEI’s), this mode may or may not require internet
connectivity. Suggested methods found to be effective include,
but not limited to the following:
Modular Course Packs / Learning Packets
Chapter Reading Assignments
Self-Exploratory
Learning
Path
such
as
Video
Streaming, Audio Streaming/Podcasts and Research
Works
Radio Broadcast Learning
Television Broadcast Learning
Virtual Learning/ Educational Resource Supermarket
Case Study and / or Decision Analysis Scenarios
Problem Solving Work Guides
PowerPoint Slides Lecture / Audio Recorded Study
References
Informative and/or Self-Directed Handouts
Work Manuals
Specific
Workbooks
and/or
Supplementary
Study
Materials
08

3. CONTEXT – refers to the setting of the teaching-learning process.
It serves as a determining factor whether it shall be performed
through a digital or non-digital space. It dictates whether the course
topics shall be cascaded or unfolded via a digital platform or shall be
facilitated through a non-wired/internet-connected mode.

●

Digital – refers to a digital space utilization such as the
Learning Management System or any authorized digital learning
space such as Google Meet, Moodle, Schoology, and the like which
require digitally-wired/internet connectivity. In the new normal,
digital space context is fully maximized for a better and faster
facilitation of the teaching-learning process.

●

Non-Digital – refers to the non-utilization of a digital space
and/or internet. This can be used instead of offline tasks that may
require simple and accessible means of learning such as reading
books, modular exercises, workbooks for practice and problemsolving, portfolio creation, etc.
Below is a diagrammatic representation
Letran’s Flexible Learning Program:

Figure 1. Letran’s Flexible
Program Framework
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The design and creation of a framework for Letran’s instructional
delivery platform is not only a response to the new normal
environment that essentially limits the mobility and interactions of
people, but also, an opportunity for the institution to align its
program framework to the current and future directions of
education, hence, the Letran’s Flexible Learning Program that guides
the institution’s direction to a more flexible instructional delivery
platform complements and supports the goals of Education 4.0 and
the Education 2030 Agenda of the UNESCO more particularly in line
with Sustainable Development Goals (SDG) 4 on Quality Education
both
of
which
are
in
the
direction
of
making
education
transformative and universal. The three pillars that are regarded
central to the intention of Education 4.0 and Education 2030 Agenda
are complemented in the institution’s framework:

A.
Equity and Inclusion – a cornerstone of a transformative
education agenda that addresses disparities and inequalities in
access, participation, and learning outcomes. It must be ensured that
“No One Is Left Behind.”
In the context of Letran, we shall provide all creative and
alternative means to extend our most compassionate, lenient, and
considerate means of cascading the required competencies in a
particular course.
This shall be executed by creating different alternative assessment
tasks that measure, at least, the very basis of the essence of
authentic learning.
Letran believes that the faculty, being front liners in education,
shall serve as the most effective instrument in achieving effective
learning through their varied teaching approaches suggested in
this document.
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B. Relevant and Effective Learning – Relevance and effectiveness are
two essential characteristics of quality education which should be
highly evident in this new normal environment.
Letran ensures its stakeholders that its faculty members are
professionally qualified, empowered, motivated and supported by
needed and proper resources in carrying out the teaching-learning
process;
Relevant learning needs to be achieved as it is what different
industries is currently looking for. 21st-century skills such as
problem solving and creative communication skills are the
imperative requisites in the world of work today;
Effective
learning
is
attained
once
a
learner
possesses,
understands, and exemplifies the critical competencies in a
particular course. This is highly significant as measured by
different alternative tasks given to the students by their
instructors/professors.

C. Lifelong Learning – this is a must-be-attained pillar in all levels
and settings of education. Flexible learning pathways as well as
assessments of knowledge, skills, and attitudes acquired whether
through formal or informal learning process is important.
Functional Literacy, Numerical Proficiency, and Life Skills are
important
achievements
formed
through
education,
thus,
strengthening education systems and enhancing the quality and
effective teaching-learning processes must always be the ultimate
goal of the institution.
Letran firmly believes that its graduate outcomes necessarily
support the Lifelong learning pathways to mold a Letranite to
become not only a theoretical and intellectual person, but also, a
professionally matured one to contribute in pursuing the nation’s
development agenda.
Letran through its triune ideals, shall institute an outcomesbased education pathway, through the infusion of digitization,
guided by the values of a Dominican character. (“A graduate is
ready to take a relevant role in the world”)
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IV. THE FOUR FRAMES MODEL OF LETRAN’S FLEXIBLE
LEARNING PROGRAM
To guide the academic community of Letran in using the framework
for Letran’s Instructional Delivery Platform, a four-frames model
drawn from the framework itself is hereby presented:
Frame A: describes an on-site connection element where physical
interaction exists between the students and the faculty. The venue is
confined to either a lecture-based classroom set up or a laboratory
work scenario. Activities in this frame include Laboratory Work, InClassroom
Lectures,
Group
Dynamics,
Short
Time-Bounded
Discussions, Significant Consultations, and similar tasks. This frame
allows for a maximum of 2 hours per class or session on a 1-2 times
per week meeting.

FRAME A
Connection:
Onsite

Laboratory
Work
In-Classroom
Lectures
Group Dynamics
Short TimeBounded
Discussions
Significant
Consultations

Maximum
of 2 hours per
class / 1-2 times
a week per
course
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Frame B: describes a remote connection, synchronous content, and
in a digital context framework. This requires no physical learning
space interaction that uses digital learning platform/mechanism,
which requires internet or wired connectivity in facilitating the
teaching-learning process. Activities in this frame include LMS,
Video Conferencing, Teleconferencing, Online Collaborations, Chat
Share Dynamics, Actual Online Consultations, Live Webinars, and
other similar tasks. This frame allows for a maximum of 2 hours per
online class on a frequency of 1-2 times per week, depending on the
need as determined by the concerned faculty.

FRAME B
Connection:
Remote
Content:
Synchronous
Context:
Digital

Learning
Management
System
Video
Conferencing
Teleconferencing
Online
Collaborations,
Chat
Share Dynamics
Actual Online
Consultations
Live Webinars

Maximum
of 2 hours per
online class / 1-2
times a week per
course
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Frame C: describes a remote connection, asynchronous content, and
in a digital context framework. This requires no physical learning
space interaction that uses digital learning platform/mechanism,
which may or may not require an internet or wired connectivity in
facilitating the teaching-learning process. This also encourages a
self-directed learning pace and an independent critical assessment
of the student in performing assigned tasks. The highlight of this
frame is on the asynchronous activities that may be done online
and/or offline. Activities in this frame includes LMS (offline), SelfExploratory Online Learning Paths using Video Streaming, Audio
Streaming / Podcasts, Online Research, Radio and/or Television
Broadcast Learning, Virtual Learning, and other similar tasks.
Furthermore, it is preferred and expected that this frame must be
given a reasonable time for faculty consultation and/or supervision
hand-in-hand with a reasonable time for submission of necessary
requirements.

FRAME C

Connection:
Remote
Content:
Asynchronous
Context:
Digital

Learning
Management
System (offline)
Self-Exploratory
Online Learning
Paths using
Video Streaming,
Audio Streaming
/ Podcasts,
Online Research,
Radio and/or
Television
Broadcast
Learning, Virtual
Learning

Given a
reasonable time
for
consultations/
supervision; and
a reasonable
time for
submission
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Frame D: describes a remote connection, asynchronous content, and
in a non-digital context framework. This requires no physical
learning
space
interaction
that
uses
a
non-digital
learning
platform/mechanism, which does not require an internet or wired
connectivity in facilitating the teaching-learning process. This also
encourages a self-directed learning pace and an independent critical
assessment of the student in performing assigned tasks. Moreover,
simple, accessible, and creative alternative tasks may be given
within this frame. The highlight of this frame is on the
asynchronous activities that are done offline. Activities in this
frame include LMS (offline), Modular Course Packs, Learning
Packets, Chapter Assignments, Case Studies, Problem Solving Work
Guides, Recorded Study References, Handouts, Work Manuals,
Supplementary Materials / References, and other similar tasks.
Furthermore, it is preferred and expected that this frame must be
given a reasonable time for faculty consultation and/or supervision
hand-in-hand with a reasonable time for submission of necessary
requirements.

FRAME D

Connection:
Remote
Content:
Asynchronous
Context:
Non-Digital

Learning
Management
System (offline)
Modular Course
Packs
Learning Packets
Chapter
Assignments
Case Studies
Problem Solving
Work Guides
Recorded Study
References
Handouts
Work Manuals
Supplementary
Materials

Given a
reasonable time
for consultation/
supervision; and
a reasonable
time for
submission
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V. ORGANIZATION AND MANAGEMENT
The essence of Letran’s Framework for Instructional Delivery
Platform
is
built
around
the
institution’s
capability
and
preparedness in taking action to change or adapt planning and
execution to alleviate the inherent uncertainty brought about by
unprecedented upheaval. It is during these difficult and trying times
that flexibility naturally takes its course as a requirement to
maintain freedom of action through adaptation. The program
framework creates value for all the stakeholders of our longcherished and beloved Colegio.
With the Colegio’s organizational structure well in place, achieving
the desired ends of the program is a matter of looking at the
hierarchy of the organization’s divisions, departments, and units. On
top of the hierarchy is the top-level and executive management,
headed by the Father Rector and President together with all the VicePresidents, especially with the Vice-President for Academic Affairs
as a key academic personality as the program happens to be a domain
of academic affairs. From the top-level management, the program is
cascaded down to the middle-level management consisting of
academic and administrative heads that collaboratively work in close
coordination
in
order
to
strategize
and
operationalize
the
implementation of the program.
From the academic and administrative units, the program goes to the
faculty, the front liners in the educative process that directly
translate and make the program fully operational in accordance with
the policies and protocols of the program’s implementing rules and
regulations. Letran strongly believes that since the faculty members
are the ones directly involved in the teaching-learning process, they
are therefore key instruments towards attaining the goals and
objectives of the flexible learning program.
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According to UNESCO ICT in its Education Report (2020), student
success will depend on teachers keeping up with rapid changes in
technology. This clearly implies the need for faculty flexibility in
order to cope with technology requirements, which are becoming
more and more evident in carrying out the tasks of teaching and
learning. It is safe to say therefore that part of the flexibility
requirements
for
faculty
today
is
their
adherence
to
the
characteristics to be effective in using digital technology as an
avenue of the teaching and learning process, namely, Education,
Experience, Exposure and Environment, which according to UNESCO
are the pillars for the success of the “new digital” teaching and
learning process.
Education of the faculty is the first building block towards becoming
a successful digitally adapted teacher. The alignment of the faculty’s
competency specific to a body of knowledge is the theoretical
foundation in the integration of digital literacy in the teachinglearning process. Second, the faculty’s personal experience, both in
the industry and in the academe, firmly enriches the faculty’s
capability to handle the teaching and learning process. In this
manner, the faculty uses basic practical tools in developing and
crafting learning guides and course contents that they believe
appropriately suit the needs of the students. On the other hand, the
faculty’s exposure is necessary as they apply theoretical concepts in
a specific field of endeavor.
This translates basic learning to
authentic learning, which substantiates real-life learning. The
faculty must be immersed in different concepts hand-in-hand
technological advances to keep pace with the intention of the
Education 2030 as well as the Education 4.0.
It is therefore critically imperative that in order to ensure that the
faculty delivers effectively the desired and appropriate teachinglearning process, they must have strong support from the top-level
management.
It must necessarily set the tone in providing opportunities to faculty
about digital learning platforms, webinars, workshops and the like
that will continuously enhance the digital skills of the faculty
members. Setting the right environment creates a successful value
chain process that ultimately redounds to the benefit of the students.
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Enhancing the Faculty’s Digital Know-How
To better equip the faculty with the much needed digital learning
competencies, heads of every academic department shall convene its
council or program chairs and come up with suggested faculty
trainings necessary in the execution of the flexible learning program
that is focused on an instructional delivery platform that will guide
every faculty member in adopting a more flexible pedagogical tools
and techniques in the delivery of their program’s curricula. As key
players in putting the program to its full implementation, it is but
logical that the faculty members must have their fair share in
determining their training needs.
Plans, programs, and activities relative to the implementation of
Letran’s Flexible Learning Program must be aligned with and
complement the institution’s overall goals and objectives. Thus, the
division head, Vice President for Academic Affairs, shall evaluate and
approve proposed faculty enhancement sessions, which may include,
but not limited to the following areas:
Learning
Management
System
(LMS)
navigation
and
functionality
E-learning mechanism: varied modes and teaching strategies
Blended flexible learning: concepts and applications
A digital teacher in a digitized environment
Using
appropriate
and
effective
modes
of
teaching:
synchronous vs asynchronous
Digital Transformation: teacher and student interactive
collaboration
Facilitation of remote learning experiences
Other similar blended flexible learning-related contents
Attendance of all faculty members shall be ensured to maximize the
efficiency and success of the seminar/webinar/faculty enhancement
session. A comprehensive evaluation, including a post-event survey,
shall serve as a validation and an assessment of the acquired
competencies of the faculty. This, in turn, shall be forwarded to both
the division head and the department heads for proper analytics and
feedback
mechanism
for
subsequent
seminars/webinars/faculty
development sessions.
18

It is in this particular manner that Letran exhibits consistency in its
commitment to continuously make its human resources relevant to
the changing paradigms in the workplace in order for them to
respond to and serve its most valued clients/customers with equally
relevant, technologically-driven, values-oriented quality education.

VI. GUIDELINES AND PROTOCOLS IN THE IMPLEMENTATION OF
THE PROGRAM
The role of a teacher evolves from the traditional teaching context to
a progressive remote learning experience such as the following:
TEACHER-LED LEARNING which the faculty designs the learning
process and provides substantial materials which will achieve
desired outcomes; shifting to
SELF-DIRECTED LEARNING which the faculty allows earning
flexibility among learners and directs metacognition among
learners. This brings student and teachers to meet halfway and be
jointly
responsible
for
the
process
of
education;
Thus,
subsequently after self-directed earning embracing the
SELF-DETERMINED LEARNING which both the faculty and the
student heightens their motivational concerns on the pursuit of
education. The student is more curious and interested to explore
different modes and types of references to enrich his/her learning
with authentic and real-life applications. This may be complex but
yields a greater and better educational experience and assessment.
The Flexible Learning & Instructional Program (FLIP) of Letran
adheres to all the context of teaching methodologies with emphasis
on being relevant and reliable on the provision of educational
services. Thus, Letran is gearing to shift and embrace the new
Education 4.0 which education is defined as flexible, free-flowing,
and creative. Thus, Letran is to follow the SELF-DIRECTED
LEARNING pathway with the vision of eventually succeeding to the
SELF-DETERMINED LEARNING pathway.
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A requisite of the Flexible Learning and Instructional Program
(FLIP) Framework is for the faculty to possess the following
characteristics:
1. Facilitative: a faculty that is sensitive and responsive to the
student’s personal ideas, needs, and interests.
2. Flexible: versatility in the application of the teaching and learning
process. Ability to select different alternative tasks that result in
consistently achieve learning outcomes.
3. Creative: provides different enriching activities and tasks which
leads to fulfilling the desired required competencies.
4. Compassionate: shows empathy to its students and understands
different aspects of possible adjustments and flexibility.
5. Communicative: effective and efficient interpersonal skills to best
convey feelings and deeper interpretations/applications of the
topic at hand.
The faculty is highly encouraged and enjoined to observe the
following general guidelines to make the Flexible Learning and
Instructional Program Framework successful in its objective to
enhance and improve the ‘new’ teaching and learning process:

Course Plan and Teaching Methodology
The syllabus/course plan for each course shall be the education
roadmap, which will serve as a communication and coordination plan
between the faculty and the students. Thus, it is necessary that the
course plan shall be modified to include the following contents:
1. Enhanced content standards, including the declarative and
functional knowledge (if applicable).
2. Institutional,
departmental,
program,
and
course
intended
outcomes remain valid and applicable since the objectives and
outcomes are aligned to the pathway towards Education 4.0.
3. The syllabi may be improved to include Enhanced Teaching
Learning Activities, which also specifies the mode of teaching as
either synchronous or asynchronous. A list of synchronous and
asynchronous tasks is provided within this framework and may
serve as a primary reference.
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4. The syllabi shall also include the number of hours allotted to each
activity (whether synchronous or asynchronous). It shall observe the
30-70 rule as agreed by the academic heads.
30% of the total course (hour) requirement shall be allotted to
synchronous tasks such as the use of a learning management
system, google classroom discussions, video conferencing,
teleconferencing, online chat share, and etc. This may refer to
FRAMES A and/or FRAME B of this framework. The combinations
of frame A and frame B must be within the said 30%
requirement.
However, for the 1st semester AY 2020-2021, the Colegio shall
implement
a
“NO-FACE-TO-FACE”
classes
(except
for
laboratory courses which may be scheduled in October/
November, only if the national government would allow us).
Thus, FRAME A may not be appropriate for the 1st semester and
shall be used for the succeeding semester, for collegiate
department. Further, FRAME A is also not available for Basic
Education and Senior High School until a vaccine for Covid-19 is
available (per DepEd announcement).
70% of the total course (hour) requirement shall be allotted to
asynchronous tasks such as chapter reading assignments,
module work tasks, case studies, and etc. This may refer to
FRAMES C and/or D of this framework. The combinations of
frame C and frame D must be within the said 70% requirement.
5. Third term courses for AY 2019-2020 shall be substantially done
through remote learning and shall be using both synchronous and
asynchronous tasks.
6. Academic consultations indicated in the course plan shall be
mainly through online platforms to avoid physical contact as
encouraged by the government.
7. No on-site/ physical in-classroom activities especially for the 1st
Semester AY 2020-2021 and up until there is an announcement from
the national government (collegiate department) or until a vaccine
for Covid-19 is available (for basic education and senior high
school).

21

A. CONNECTION: ON-SITE VS. REMOTE LEARNING
1. On-site learning may be possible and shall be limited to important
and necessary physical face-to-face activities such as Laboratory
Works,
In-Classroom
Summary
Lectures,
Significant
Consultations, and even Short Time-Bounded Discussions.
2. This is part of the 30% component of the total hour requirement
per course, which includes provisions on synchronous tasks.
3. This on-site learning is not highly recommended in the early
phase of the semester and if possible, minimizes to a reasonable
extent.
4. Guidelines on on-site physical distancing and health sanitation
procedures shall be observed as stated in the #LABANLETRAN
primer, crafted by the Letran Crises Management Committee,
which clearly spells out all procedural concerns on physical
activities within the campus.
5. The on-site learning mode shall be scheduled ahead of time
subject to the approval of the academic head. The on-site learning
mode shall be considered alongside with other classes so as to
avoid crowding in common places like corridors.
6. Remote Learning is a non-physical learning mechanism, which
uses either synchronous (30%) or asynchronous activities (70%).
It is highly encouraged to be substantial in each course.
7. Remote Learning may involve wired or non-wired connectivity. As
much as possible, tasks must be self-directing and outcomesbased with reasonable guidance of the faculty.
8. Remote Learning does not necessarily mean lesser quality of
education but instead a deeper appreciation of self-directed and
independent cognitive learning, which eventually brings out
authentic learning as validated by the faculty.
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B. CONTENT: SYNCHRONOUS VS. ASYNCHRONOUS TASKS
1. Synchronous tasks require simultaneous interaction between the
faculty and the students. This necessarily utilizes a wired
connectivity to perform the activity. With the aid of Google
Classroom (authorized platform of the institution), simultaneous
collaboration and interaction among students may be possible.
2. These synchronous tasks shall observe a maximum of 30% of the
total hours per course requirement. This may be decreased through
the appreciation of the faculty in consultation with the students.
3. Synchronous activities are still necessary in a self-directed
pathway of learning since the institution is still in its
developmental stage towards its full adoption of a digitally-driven
teaching-learning process.
4. Synchronous activities must be discussed thoroughly with the
students who should be in agreement with the faculty in terms of
necessary requirements, schedule, form, and even objectives of
the tasks.
5. List of suggested synchronous tasks may include the following:
Video Conferencing / Discussions
Directive and Clarificatory Teleconferencing
Interactive Online Collaboration and Discussion
Chat Share Dynamics
Actual Online Consultations / Advising
Live Webinars / Discussions
6. Asynchronous tasks require non-simultaneous performance of
activities in the teaching-learning process. These tasks may be
accomplished or performed through wired connectivity, or simply
in a non-wired connectivity such as reading assignments and/or
modular work tasks at home.
7. Asynchronous tasks shall be given emphasis on the new enhanced
teaching-learning process as it is a means towards achieving a
self-directed learning pathway.
8. These asynchronous tasks shall observe a maximum of 70% of the
total hours per course requirement. This may be adjusted/modified
through the appreciation of the faculty and in coordination with
the students.
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9. List of suggested asynchronous tasks may include the following:
Modular Course Packs / Learning Packets
Chapter Reading Assignments
Self-Exploratory Learning Path:
Video Streaming
Audio Streaming / Podcasts
Research Works
Radio Broadcast Learning
Television Broadcast Learning
Virtual Learning / Educational Resource Supermarket
Case Study and/or Decision Analysis Scenarios
Problem Solving Work Guides
Powerpoint Slides Lecture / Audio Recorded Study References
Informative and/or Self-Directed Handouts
Work Manuals
Specific Workbooks and/or Supplementary Study Materials
10. Asynchronous tasks should be aligned with the intended learning
outcomes indicated in the course plan and should be developmentally
appropriate for the students to acquire the competency required of
the course.
11. The faculty, upon identification of the appropriate tasks to be
considered per course, shall submit it to their corresponding
program chairman who shall evaluate and endorse it accordingly to
the Dean for final approval.
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C. CONTEXT: DIGITAL VS. NON-DIGITAL
1. The faculty shall evaluate and determine whether the context of
the delivery of each topic within the course shall be performed
through digital or non-digital means.
2. Digital platform requires connectivity within reasonable limits, as
such, the new teaching and learning process necessarily includes
the optimum use of digital learning space to actualize selfdirected and self-determined learning mechanisms.
3. Education 4.0 is a new phenomenon in which learning is within the
avenue
of
digitization.
Digital
means
of
communicating,
coordinating and teaching the students may involve the Learning
Management System (LMS) (for Letran, it would be the Google
Classroom), Email Communications, Chat Share, Online Interactive
Collaborations
and
Discussions,
Videoconferencing,
Teleconferencing, Online Webinars, Online Course Assignments,
and similar activities. This is a necessary component since
education has evolved to embrace the Internet Of Things (IoT)
connectivity and relationship.
4. Digital Learning is now possible with the advent of online
technologies as it allows the student to be exposed to an array of
network for educational references (course supermarkets).
5. Non-digital
context
shall
refer
to
activities
or
learning
mechanisms that can be done without the need for a wired
connectivity or digital learning space. It is done offline and can be
regularly supervised by the faculty through scheduled online
consultations once in a while.
6. Non-digital platform involves teaching-learning methods that
include reading books, answering modular exercises, workbook
practice and problem-solving, portfolio creation, and similar
activities.
7. Digital context shall be strongly emphasized by the faculty
member as there is a need for a virtual and dynamic educational
experience through online connectivity. Digitization of the
educational realm is a mechanism in which students/learners are
equipped with the required new competencies not only during this
pandemic but also as essential requisite in meeting the
challenging roles of a 21st century professional.
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D. FLEXIBLE ASSESSMENTS & GRADING SYSTEM
1. Assessments are necessary for every task assigned to the students.
Faculty members shall appropriately design or select assessments
that necessarily match the corresponding tasks. Assessment tasks
shall be designed to be creative, flexible, lenient, understanding,
and possess the basic measures for a certain competency.
2. The aim of the assessments for the teaching-learning process is to
basically underscore the key points of the output and determine if
the student meets the basic required competency and appreciation
of a certain topic/lesson.
3. For synchronous tasks, assessments shall not gear towards online
aspects and shall be considerate of the flaws that students may
encounter.
4. For asynchronous tasks, assessments shall be flexible, creative,
and specific.
5. Students must be aware of how they will be graded or assessed in
terms of their specific output/tasks. Thus, assessments shall be
crafted and/or discussed with the students to come up with a
common understanding of the measures.
6. Grading system for the flexible learning program varies depending
on the:
Nature of the course
Outputs to be considered
Modality of the tasks
Faculty appreciation of teaching and learning process
Department/ Program requirements
Process leading to a Positive Student Learning Experience
7. The grading system maintains the Colegio’s institutional format;
however, the format should be flexible enough in terms of
percentage distribution/allocation of the components (i.e, 10% CS,
30% Quizzes, 20% LQ, 40% Major Exam). The Basic Education
Departments (Elementary, Junior and Senior High School) shall
produce their specific policies and procedures on their grading
systems, following the directives of the Department of Education
(DepEd).
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8. The faculty, through the approval of the Principal/Dean, may
consider appropriate contents of each of the areas in the grading
sheets. Suggested inclusions to each area, but not limited to the
following, are as follows:
Class Standing (OBE-Based) – Faculty Discretion
Reading assignments
Short response essay
Basic assigned tasks
Alternative learning tasks
Quizzes
Major chapter assessments
Submission of assigned tasks for a certain topic
Reading assignments
Case Study (topical)
Learning portfolios
Online / Offline quizzes
Outputs required per topic/unit
Essay response
Long Quiz & Examinations (Assessments) -A long quiz shall
be intended to prepare the students for their major
examination and shall be conducted/submitted prior to the
examination (major assessment).
Wrap up / consolidated submissions of work tasks
Learning Portfolio
Case Studies
Major work outputs
Online / Offline assessments
Outcomes-based requirement (midterm / pre-final)
9. As the faculty members become fully immersed and trained in
crafting and evaluating rubrics, it is expected that rubrics shall be
provided for all appropriate tasks, which shall be approved by the
program chairman and the Dean. These rubrics should be made
transparent to the students so that they may be aware as to how they
will be evaluated in certain tasks/outputs.
10. “In Progress” (IP) remark for a final grade shall also be allowed
as a flexibility mechanism for students with valid issues. The “In
Progress" remark shall be completed and processed until the end of
the subsequent semester in which the student had incurred the “In
Progress” remark.
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11. As the Colegio believes in the competency of its faculty, Letran
also values the spirit of Academic Freedom of its faculty in molding
our students to become professional individuals educated through
the Dominican way of learning.

E. ROLE OF PARENTS
Because
Letran’s
Flexible
Learning
Program
is
a
“learning
partnership” between and among the students, teachers, and
parents, it is necessary to outline the role parents are expected to
play.
Coach and Cheerleader – parents are encouraged to provide the
necessary atmosphere at home by providing the learning structure
that would motivate their children to accomplish their tasks
independently.
Supervisor – parents are encouraged to monitor their children’s
schedule allowing regular “check-ins” every so often.
Collaborators – parents are encouraged to communicate with the
teachers regarding matters and concerns that may hamper their
children’s learning.

VII. EFFECTIVITY
The
Letran
Flexible
Learning
Program
as
a
Framework
for
Instructional Delivery Platform shall be made effective on or before
June 15, 2020, upon the concurrence of the Academic Council and the
promulgation by the Rector and President. This shall add to the
existing policies and guidelines of the Academic Affairs Division as
to the whole teaching-learning process of the institution.
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